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Abstract: Protecting and preserving the environment is the responsibility of
every human being who inhabits it. As the relay holder of the future, ecological
intelligence is something that must be instilled within every student. With
ecological intelligence in the younger generation, understanding and awareness
about the importance of protecting and preserving the environment will emerge.
History subjects are one way to build ecological intelligence in students. This
article aims to find ways to build ecological intelligence through historical
learning based on the Tinggihari Site's Local Wisdom. The method used in this
article is Literature Study. The results found that the local wisdom involved in
the Tinggihari site contains values related to ecological quality. In this context,
Teachers can implement history learning by contextualizing learning materials.
By implementing historical learning based on the local wisdom of the
Tinggihari, students can be actively involved in exploring the value of
ecological wisdom contained in the Tinggihari site. Thus, it creates a transfer of
value process that inspires the ecological intelligence of students.
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Introduction

Humans and the environment are inseparable units because humans fulfill their
needs with what is provided by the surrounding environment. However, many
human behaviors are not in harmony with nature nowadays, harming the
environment (Yunansah and Herlambang, 2017). This behavior results from the
emergence of various environmental problems such as flooding, imbalance of
specific flora and fauna ecosystems, fauna migration, pests and diseases.
Therefore, preventing further damage and protecting the environment is the
duty of every human being.

Every individual should have awareness and understand that every behaviour
and action will not only have an impact on himself but will also have an impact
on the natural environment in which he lives. This concept of awareness is
known as ecological intelligence (Supriatna, 2017, p. 24), where a person
realizes that the earth as a place to live must be preserved so that its resources
can be sustainable and enjoyed continuously in the future. By having ecological
intelligence, a person will understand and be aware of the importance of
maintaining and preserving the environment so that behaviors that lead to the
preservation of the natural environment arise. Therefore, based on this, it is
crucial to instill ecological intelligence in students.

Instilling awareness of environmental conditions must be done to the younger
generation who will be the holders of the next life relay. This act can be applied
in the school setting as educational institutions. Schools are required to be
parties that have a significant role in building awareness of the environment
(Prabwati, et al 2021). However, ecological awareness cannot be built only
through conventional education, where teachers transfer rote knowledge to
students (Muhaimin, 2015). Building this ecological intelligence must go
through an educational process that places students as active subjects during the
learning process (Yunansah and Herlambang, 2017).

History is one of the subjects in secondary education oriented towards the
transfer of value compared to the transfer of knowledge. This subject can be a
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means to develop ecological intelligence (Maghfiroh, et al 2021; Supriatna,
2017, p. 79). This article will describe how historical learning based on local
wisdom at the Tinggihari site can be a forum for developing students' ecological
intelligence.

Methods

The method used in this article is a literature study. A literature study is an
activity to collect and synthesize previous studies relevant to a particular topic.
The Literature Study answers research questions by integrating findings and
perspectives from related findings (Snyder, 2019). Unlike other methods,
literature studies do not connect researchers with what is being studied directly,
but researchers are connected through various literature (Lin, 2009). A well-
done literature study method can be a solid foundation for creating a theory
development and facilitating theory development if done well (Webster &
Watson, 2002). In this article, the author collects and synthesizes relevant books
and relevant articles (Ramdhani & Amin, 2014) with ecological intelligence,
the life of the pre-literate community in Indonesia, learning history in schools,
and various discussions relevant to this article. Library sources are found in
libraries and journals published online.

Results and Discussion
Ecological Value in the Local Wisdom of the Tinggihari Site

Human life will never be separated from its relationship with the natural
environment. The natural environment and its resources will affect human
activities. It can be concluded that environmental conditions will affect the
pattern of human life and culture (Simanjuntak et al., 2004), and natural
conditions will shape the quality of life and human culture that inhabits it
(Ahmad et al., 2022). Humans' use of the environment and nature has always
been identified through their cultural heritage. In the pre-literacy period,
humans fully utilized the surrounding natural environment to support their lives
(Ahmad, 2021).
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One of the pre-history periods is the Megalithic era. The relationship between
humans who support megalithic culture and their environment can be seen from
past findings of human cultural remains (Yondri, L., 2009, p.2). This conception
of how humans in the past used their natural surroundings can be seen in how
cultural relics formed monumental buildings made of stones that they obtained
from nature (Hudaidah, 2021). The Pasemah plateau is one of the areas where
many megalithic cultural heritages are found. Various kinds of megalithic
cultural relics in the Pasemah plateau are statues, stone mortars, stone troughs,
menhirs, tetralith, dolmens, new graves, terraced graves, hollow stones, and
roads with expanses of stone (Munandar, 2017, p. 15-16). These relics are
scattered in various sites in the Pasemah Highlands area. One of which is the
Tinggihari Site which is located in Tinggihari Village in the Gumay Ulu
District, Lahat Regency, South Sumatra Province.

The Tinggihari site has relief menhirs, menhirs, dolmens, stone mortars, human
statues, and animal statues. The Tinggihari site consists of three sites: Tinggihari
I, 11, and I11. The division of three in this location is because there are distances
that seem to form the three locations in groups (Susanti, 1995, p. 64). When
viewed from the findings of single stones around the Pasemah area whose
volume is insufficient to describe the proportions of the statues that are perfectly
erect, so the position of the statues found is kneeling or hugging the knees
(Suryanegara et al., 2007, p. 142). The use of monoliths to support belief is also
a form of how the Pasemah megalithic support community utilizes its
environment, including the people who support the Tinggihari Site culture.

The Tinggihari site was found on the plateau. The ancient community's mystical
religious conception is that a high place is sacred. This is indicated by many
findings of archaeological sites in the highlands (Munandar, 2017, p. 13-14). In
addition to the plateau (hills, mountains), water sources, namely upstream or
downstream rivers, are also strongly related place to the rites of belief of pre-
historic people (Poesponogoro & Notosusanto, 2010, p. 247). At the Tinggihari
Site, the conception can be seen from the statue orientation toward other
megalithic buildings (Indiriastuti, 2015, p. 18). The cosmological concept of a
holy place or a clean world and the world as a place where ancestral spirits
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reside (Suryanegara, et al., 2017) will give birth to a strong belief that these
places should not be damaged and their beauty must be preserved.

Apart from being a symbol for religious rites (Magersari, 2016, p. 137) at the
Tinggihari Site, were also found relics which indicated to assisted the
agricultural process carried out by the community at that time. The remains are
like mortar and stone mortar. Some findings show how the community at that
time also carried out natural utilization activities. An interesting fact is that the
Tinggihari area until now was an agricultural and plantation area.

Ecological Intelligence Building Through Learning History Based on Local
Wisdom at Tinggihari Sites

Ecological intelligence is an awareness that nature and the environment must be
preserved so that the sustainability of the resources in them can be continuously
enjoyed in the future (Supriatna, 2017, p. 24). Given the increasingly severe
environmental damage, the younger generation needs ecological intelligence to
preserve the environment (Ahmad, 2013). Schools can be parties that have a
significant role in building awareness of the environment (Prabwati, et al 2021).
However, it must be understood that this ecological awareness cannot be built
only through conventional education, namely, where teachers transfer rote
knowledge to students (Muhaimin, 2015). Building this ecological intelligence
must go through an educational process that places students as active subjects
during the learning process (Yunansah and Herlambang, 2017).

The history lesson is a subject in secondary education that can be a means to
develop ecological intelligence (Maghfiroh, et al 2021; Supriatna, 2017, p. 79).
However, to embed ecological intelligence in students, history learning must
first be free from various negative stigmas as a conventional learning process
(Afwan et al., 2020, p. 98) which is only rote.

In order to be free from the old habits and stigma of conventional and boring
history learning, history teachers must find ways to create meaningful learning
for students. Thus, it will transfer value and knowledge in the learning process
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(Evitasari, et al. al., 2022) as the purpose of learning history itself. One way
teachers can do this is by bringing history learning materials close to the context
of students' daily lives, known as material contextualization. Contextual
learning can be a way to create meaningful learning (Amboro, 2019). In
addition, contextualization in learning materials allows students to recognize
and love culture and the surrounding environment (Ministry of Education and
Culture, 2016).

Historical learning materials can be contextualized by bringing local history
materials into the learning process so that students can directly learn material
that is close and can be seen in everyday life (Vinco, 2018, p. 169). Local history
itself is understood as history whose object of study is about people’s lives in an
environment and the dynamics of development in aspects of their lives. Local
history has a particular scope which becomes the limit of the discussion, namely
in the form of geographical boundaries, then groups or ethnicities or
administrative areas such as cities and even villages (Bunari et al., 2022).
Teachers can use local history when teaching prehistoric life material. In this
context, the material is in the form of historical relics, namely the Tinggihari
Site.

The Tinggihari site, based on the previous analysis, was found to store the
values held by the people who support the Tinggihari megalithic culture related
to the awareness of protecting and preserving nature. Contextualization of
history subject lesson that presents the local wisdom of the Tinggihari Site will
emerge meaningful learning so that there is a transfer of value to students about
the ecological value contained in the local wisdom of the Tinggihari Site. With
this learning process, students can accept and internalize these values to form
ecological intelligence within themselves.

Summary

Ecological intelligence is an essential aspect of an effort to maintain and
preserve the natural environment. History learning as a learning activity in
secondary schools can be a place to instil ecological intelligence. However, to
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realize this, meaningful historical learning is needed. One way that can be done
is by contextualizing the material.

Contextual learning in history learning in Lahat can be done by learning history
based on local wisdom at Tinggihari Sites. The Tinggihari site is one of the
historical sites originating from the megalithic culture in Lahat Regency. Based
on the analysis carried out at the Tinggihari Site, there are wisdom values related
to the value of public awareness of the supporters of the Tinggihari Megalithic
culture to maintain and preserve the natural environment, which in its belief
conception is a sacred place. These values can be used as historical learning
materials in the classroom through contextualizing history learning to create a
meaningful learning process. With meaningful learning, students can accept and
internalize the value of ecological awareness to give birth to ecological
intelligence in students.
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